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Competency K
Design training programs based on appropriate learning principles and theories

Library users strive towards expediently retrieving accurate and relevant information.  Librarians can effectively instruct them in these pursuits.  Through various course projects, my classmates and I included learning principles and theories that made that possible.                                                                                                                       
For a Library 210 Reference Presentation, Jack Tsuruda and I created a college research tutorial using Stanford’s Highwire Press http://highwire.stanford.edu.   We applied the educational theory of direct instruction into practice.


 The general process included (a) an introduction to the new content to be learned, 
(b) the main presentation of the lesson, and (c) practice with immediate feedback. 
At first, practice would be teacher directed, with the entire class responding to 
quickly paced, strategically sequenced questions from the instructor. Once the 
teacher was certain that the students were ready to apply the newly learned 
concepts, the students were shifted to independent practice, closely monitored by 
the teacher to ensure only correct interpretations and applications of the targeted 
content. (Magliaro, Lokee, ,& Burton, 2005, p. 44)

At the beginning of the Power Point presentation, we state our overall goal of teaching college freshmen sophisticated research strategies.  After two library sessions, these students will achieve learning outcomes of identifying a research project, utilizing two browsing techniques, and retrieving three relevant information resources.   Students receive an introduction on the overall features of Highwire Press.  We next demonstrate how to obtain the most relevant hits with an example like “obesity”.  These basic and advanced Boolean searches are beneficial for other queries as well.  When the class returns for the second session, students may work independently or in groups to uncover more documents.   The instructor and librarian merely facilitate their progress.  At the end, students complete surveys on the effectiveness of the sessions.                                                                                                        
My Library 250 group of Marjorie Barks, David Burt, Dana Xedos Tkac, and I incorporated many learning concepts for a high school career unit.  We each concentrated on certain aspects of library instruction for our fifty page report titled “What are you going to do for the rest of your life?”   Since I was a full time student during our collaboration, I completed the research and organizational aspects of the project.                                                                                                  
My focus centered on student evaluation.  I concentrated on insuring our lessons complied with academic standards.  I emphasized a key Association of College & Research Library (ARCL) standard of students effectively accessing information.  I also developed a rubric of formative assessments for based on Quellmatz and Kozma’s 2003 analysis of the Information Competency Technology (ICT ) Assessment framework. Students would receive a deficient, sufficient, or extraordinary mark in several categories.  Information access consisted of what types of resources students utilized.  Appropriate format referred to language mechanics, vocabulary, and presentation of the information through a Word, PPT format.  Procedural knowledge was based on how well students followed directions.  Schematic & strategic knowledge equated to the completion of a career contingency plan.   For the organization component, students were assessed on information sequence.  Each teacher would determine how to incorporate these scores into a final grade.                      



  


David Loertscher’s Timeline Instructional Model provided the structural framework for entire unit.  Student participants select a career of interest.  They then draft a step-by-step process from high school-post high school education on how to achieve the objective.  Instructors may refer to the Ghant Chart in Appendix D as an instructional pacing guide.                                                             

For a Library 286 presentation, Colleen Connor, Josh Murray, Jason Phipps, Amy Swindler, and I presented a training program on managing conflict in the workplace.  We each presented distinct aspects of the problem during a thirty minute presentation.   The divisions of responsibilities correlate with Dr. Loertscher’s Jigsaw Think Model.  Josh introduced himself as the consultant for Conflict Resolution Center.  He then identified how workplace conflicts occur when workers feel stressed or devalued.  I explained how the hierarchical structure of school and public libraries sometimes creates tensions among administrators and staff.   From various research findings, Jason emphasized how conflict creates tension and possibilities for change at the same time.  Colleen emphasized on a win-win approach for resolving issues.  Finally, Amy outlined the steps for conflict resolution.  She created specific scenarios for other class participants to resolve based on the principles discussed throughout the presentation.  After giving the class a few minutes to come up with possible solutions, she elicited their responses.  Finally, Josh and I role played the dos and don’ts for handling a situation like an employee taking another person’s lunch.  Our classmates evaluated our presentation based on delivery and usefulness.                                                                                                                   
As these three assignments demonstrate, effective library instruction occurs by implementing certain procedures from solid educational research.  First, the problem or objective is identified.  The modes of delivery vary from one shot instruction like the Highwire Press or workplace conflict session presentation to an in depth month career unit.  With instructors assessing student performance and participants appraising the lesson’s usefulness, evaluation cuts both ways.
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